	1.1 LEARNING TO READ INDEPENDENTLY

	Grade 3 Standard
	Early Childhood Learning Continuum Indicators
	Reading Recovery(

	
	
	

	A. Identify the purposes and types of text (e.g., literary, informational) before reading.
	A. Identify the types of various texts (e.g., literary, informational).
	A. Children are introduced to a variety of texts. The purposes and types of literary and informational text are discussed. (The new book component.)

	B. Preview the text formats (e.g., title, headings, chapters, and table of contents).
	B. Preview text formats to identify title, author, chapters, and table of contents.

· Use correct book handling skills (e.g., left to right, top to bottom, front to back, and turn pages appropriately).
	B. Children are introduced to text formats, including title, author, chapters, and table of contents (The new book component.)
· Children read many books demonstrating correct book handling skills (e.g., left to right, top to bottom, front to back, and turn pages appropriately). (The new book, the second reading of the new book and familiar reading components.)

	C. Use knowledge of phonics, word analysis (e.g., root words, prefixes and suffixes), syllabication, picture and context clues to decode and understand new words during reading.
	C. Use knowledge of structural features of spoken and written language and use word analysis, picture and context clues to decode and understand words.

· Read multi-syllable words and high frequency sight words.

· Use initial, medial, and final sounds to decode unknown words.

· Use knowledge of letter-to-sound correspondence and familiar spelling patterns to read unknown words.

· Use compound words, contractions, possessives, and words with inflectional endings.

· Use the knowledge of advanced letter/sound correspondence and word structure to decode words.

· Segment and blend phonetic elements to decode unknown words (e.g., special vowel spellings, word endings, diphthongs).

· Produce speech sounds that correspond to written letter symbols and letter combinations including advanced phonetic elements (e.g., digraphs, blends, r control vowels, vowel combinations and diphthongs).

· Produce a series of rhyming words including words with blends.

· Produce the sounds that correspond to individual letter symbols, and letter combinations for digraphs, blends, r control vowels, and frequently used vowel diphthongs.

· Demonstrate understanding syllables in a word and use syllabication to read multi-syllabic words.

· Use phonetic elements to decode and encode unfamiliar words.
	C. Children write a self-composed story, saying words slowly to hear and record the sounds and sound clusters in the words. (The writing component.) In reading, children use letter clusters and letters, the information from pictures, and the context to analyze and understand words. (The cut-up story, the new book, the second reading of the new book and familiar reading components.)

· Children clap the syllables in words they want to write, they manipulate magnetic letters to demonstrate syllable breaks in words, they look for syllable clusters in words. Children learn to read and write many high frequency sight words. (The writing, the cut-up story, the making and breaking, the new book, the second reading of the new book and the familiar reading components.)

· Children look for and use the initial, medial, and final sounds to decode unknown words. (The cut-up story the new book, the second reading of the new book and familiar reading components.)

· Children use knowledge of letter-to-sound correspondence and familiar spelling patterns to read unknown words. They learn letter-to-sound correspondence and familiar spelling patterns (analogy use) through writing and by manipulating magnetic letters to create and/or read unknown words. (The cut-up story, the new book, the second reading of the new book, the familiar reading, the writing, and the letter identification and making and breaking components.)

· Children read compound words, contractions, and words with inflectional endings. They learn these words through writing, demonstration, and manipulation of magnetic letters. (The new book, the second reading of the new book, the familiar reading, the cut-up story, the writing and the making and breaking components.)

· Children use advanced letter/sound correspondence in writing, and in reading. They manipulate magnetic letters to demonstrate use of advanced letter/sound correspondence. (The cut-up story, the writing, the new book, the second reading of the new book the familiar reading, and the making and breaking components.)

· Children segment phonetic elements in writing, with or without sound/letter boxes to write unknown words. They blend phonetic elements to read unknown words and words in the cut-up story. They manipulate magnetic letters to read and create words with phonetic elements (e.g., special vowel spellings, word endings, diphthongs). (The writing component, the hearing and recording sounds in words, the cut-up story, the new book, the second reading of the new book, the familiar reading, and the making and breaking components.)

· Children attempt a sound analysis of new words containing advanced phonetic elements in text using letters and letter clusters, and when analyzing words made with magnetic letters and words in the cut-up story. (The new book, the second reading of the new book, the familiar reading, the cut-up story, and the making and breaking components.)

· Children read, think of, and/or create words that rhyme including words with blends. (The new book, the writing, and the making and breaking components.)

· Children attempt a sound analysis of words in text using letters and letter clusters, and when analyzing words made with magnetic letters and words in writing and the cut-up story. (The new book, the second reading of the new book, the familiar reading, the cut-up story and the making and breaking components.)

· Children clap syllables and use syllables or big parts of words in reading. (The new book, the second reading of the new book, the familiar reading, the writing, the hearing and recording sounds in words, the cut-up story, and the making and breaking components.)

· Children use phonetic elements when reading texts and writing stories to read and write unfamiliar words. (The new book, the second reading of the new book, the familiar reading, the writing, the hearing and recording sounds in words, the cut-up story, and the making and breaking components.)

	D. Read text using self-monitoring comprehension strategies (e.g., predict, revise predictions, reread, use headings, use organization of text, graphics, charts, adjust reading rate).
	D. Read text using self-monitoring strategies (e.g., predict, revise predictions, self-question, reread and clarify for meaning).

· Use text to monitor and revise predictions as needed.

· Reread and self-correct comprehension errors.
	D. Children are taught to self-monitor as they read texts and reassemble the cut-up story using self-questioning strategies. They are taught how to predict, revise predictions, and reread to confirm or clarify for meaning. (The new book, the second reading of the new book, the familiar reading, and the cut-up story components.)

· Children are taught to self-monitor as they read texts, questioning and revising predictions. (The new book component.)

· Children are taught to self-monitor as they read texts, rereading to self-correct comprehension errors. (The new book component.)

	E. Acquire a reading vocabulary by identifying and correctly using words, (e.g., antonyms, synonyms, categories of words). Use a dictionary when appropriate.
	E. Acquire a reading vocabulary by identifying and correctly using words (e.g., high-frequency words, synonyms, antonyms, categories of words). Use a dictionary when appropriate.

· Determine meaning of unknown words as they are encountered in books and text.
	E. Children quickly acquire a high-frequency reading vocabulary, using and identifying words in text, in their written stories, the cut-up story, and in isolation. Word meanings and word categories are discussed before and during reading. Dictionaries may be used when appropriate. (The new book, the second reading of the new book, the familiar reading, the writing, the cut-up story, and the making and breaking components of the lesson)

· Children read many books exposing them to words the meaning of they may not know. They are taught to use the context of the text and what they know to determine the meaning of those words. (The new book, the second reading of the new book, and the familiar reading components)

	F. Understand the meaning of and use correctly new vocabulary learned in various subject areas.
	F. Understand new vocabulary learned in various subject areas.

· Use new vocabulary and grammatical construction in different context.
	F. Children read many books, both narrative and informational, that expose them to new vocabulary. They learn and understand the new vocabulary through context and/or direct teacher instruction before, during or after reading the books. (The introduction to the new book and the new book components.)

· Children use new vocabulary in conversation with the teacher and/or in composing the written story. (The introduction to the new book and the writing components.)

	G. Demonstrate after reading understanding and interpretation of both fiction and nonfiction text.

· Retell or summarize major ideas, themes, or procedures of the text.

· Connect the new information or ideas in the text to known information.

· Clarifying ideas and understandings through rereading and discussion.

· Make responsible assertions about the text by citing evidence from the text.
	G. Explain the differences between fiction and nonfiction texts.

· Retell or summarize major ideas, sequence and themes of text.

· Describe the major ideas and theme of a story.

· Connect the new information in text to known information.

· Answer and construct text-based questions to clarify understanding through discussion.

· Reread passages to clarify ideas.

· Support answers and conclusions by citing key words from the text and evidence from the illustrations.
	G. Children read many texts, both fiction and nonfiction. They are taught to discuss the differences. (The introduction to the new book and the new book components.)

· Children read and discuss books with the teacher, often retelling, summarizing, sequencing, and exploring the themes of the books. (The introduction to the new book and the new book components.)

· Children read many books, often discussing the major ideas and themes. (The introduction to the new book and the new book components of the lesson)

· Children read many books, discussing how the information in the text connects to what they know. (The introduction to the new book and the new book components.)

· Children read many books, having conversations with the teacher before and during the reading to question and/or answer questions for clarification. (The introduction to the new book and the new book components.)

· Children are taught to reread text when meaning breaks down or is not understood. (The new book, the second reading of the new book, and the familiar reading components.)

· Children locate and cite key words and evidence in the text and in illustrations that support discussions about the text. (The new book, the second reading of the new book, and the familiar reading components.)

	H. Demonstrate fluency and comprehension in reading.

· Read familiar materials aloud with accuracy.

· Self-correct mistakes.

· Use appropriate rhythm, flow, meter, and pronunciation.

· Read a variety of genres and types of text.

· Demonstrate comprehension (Standards 1.1.3G.).

· (Recommend: 25 books/year)


	H. Demonstrate fluency in reading and answer comprehension questions based on the material read.

· Read familiar passages aloud.

· Self-correct mistakes from selected text.

· Use appropriate rhythm, and pronunciation when reading.

· Read a variety of genres.

· Demonstrate comprehension through paraphrasing, answering, and forming questions.

· Apply information and connections from reading.
	H. Children are taught to read fluently, in phrases. There are specific procedures for teaching fluency. Student and teacher discussions before, during and after reading are used as a check for understanding and comprehension of text. (The new book, the second reading of the new book, the familiar reading and the cut-up story components of the lesson)

· Children read and reread familiar stories aloud. The new book from the previous day is reread for a check of active processing and accuracy. The lesson begins each day with a reread of a story that has been read at least twice before. The child’s composed and written story is read and reread. Stories are taken home each day for rereading. (The second reading of the new book, the familiar reading, the writing a story, and the cut-up story components.)

· Children are taught to monitor, search for more information, and self-correct mistakes in texts. (The new book, the second reading of the new book, and the familiar reading components.)

· Children are provided a teacher model and practice for using rhythm on texts that are appropriate for teaching rhythm. Students are taught correct pronunciation as needed. (The new book, the second reading of the new book, and the familiar reading components of the lesson)

· Children are introduced to a variety of texts, representing different genres from fiction and non-fiction. (The new book, the second reading of the new book, and the familiar reading components.)

· Children read and discuss books with the teacher, often paraphrasing, answering, and forming questions. (The introduction to the new book and the new book components.) Children are introduced to and read a new book daily. (The new book component.)

· Children are encouraged to notice and use connections to other books, what they know, and the world, and apply that information to new texts. (The new book component.)


	1.2 Reading Critically in All Content Areas

	Grade 3 Standard
	Early Childhood Learning Continuum Indicators (K-1)
	Reading Recovery(

	
	
	

	A. Read and understand essential content of informational texts and documents in all academic areas.

· Differentiate fact from opinion within text.

· Distinguish between essential and nonessential information within a text.

· Make inferences from text when a topic (e.g., science, social studies) and draw conclusions based on text.

· Analyze text organization and content to derive meaning from text using established criteria.
	A. Discuss content of informational text.

· Identify the difference between fact and opinion.

· Identify essential information such as facts, main idea, and supporting information from illustrations and text.

· Make predictions about what happens next in a story or process and justify.

· Identify the organizational structures of text and indicate connection to the information.


	A. Children are introduced to informational texts. Discussion of content is done before, during and after reading.  (The new book component.)
· Children discuss the story with the teacher before, during and after the new book. Discussions can address the difference between fact and opinion. (The new book component.)
· Children discuss the story with the teacher before, during and after the new book. Discussions can address essential information such as facts, main idea and supporting details from illustrations and text. (The new book component.)
· Children discuss the story with the teacher before reading the new book. Discussions often include predictions about what happens next in the story. (The new book component.)
· Children are introduced to the new book including its organizational structures of text and their connections to the story. (The new book component.)

	B. Use and understand a variety of media and evaluate the quality of material produced.

· Use electronic media for research.

· Identify techniques used in television and use the knowledge to distinguish between facts and misleading information.

· Assess the quality of media projects (e.g., script, play, audiotape) that have been developed for a targeted audience.
	B. Identify and use a variety of media to gain information. (e.g., computer, tape recorder, television,  videos, filmstrips, films).

· Use electronic media to develop a project consisting of illustrations, words and sentences.

· Identify type of media to be used for a specific task.

· Identify and discuss different techniques used in television programs and distinguish facts from make believe.

· Differentiate between different types of media projects and identify characteristics of each.


	B. This standard is not applicable to Reading Recovery

	C. Produce work in at least one 

      literary genre that follows the

      conventions of the genre.


	C. Identify the conventions of a variety of genre.
	C. Children are introduced to and read a variety of genre during the Reading Recovery program. As these books are introduced the children are acquainted with the conventions of the various genre. (e.g., fairy tale, legend, fable, play, poem and informational). (The new book component.)


	1.3 Reading Analyzing and Interpreting Literature

	Grade 3 Standard
	Early Childhood Learning Continuum Indicators (1-2)
	Reading Recovery(

	
	
	

	A. Read and understand works of literature.


	A. Read and discuss similarities and differences in a variety of works of literature.
	A. Children read a variety of books that are related in theme, genre, and/or characters. As these books are introduced and read in lessons the children and teacher discuss the similarities and differences. (The new book component.)

	B. Identify literacy elements in stories describing characters, setting and plot.
	B. Identify literacy elements in stories including characters, setting and plot.


	B. As books are introduced and read during the series of lessons the characters, setting and plot are discussed. (The new book component.)

	C. Identify literacy devices in stories (e.g., rhyme, rhythm, repetition, personification).
	C. Identify literacy devices in stories (e.g., rhyme, rhythm, repetition and patterns).
	C. Children read many books with pattern, rhyme and repetition. These literary devices are introduced to the child to help make the text accessible. (The new book component.)

	D. Identify the structures in poetry (e.g., pattern books, predictable books, nursery rhymes).
	D. Identify the structures in poetry (e.g., pattern books, predictable books, nursery rhymes).
	D. If poetry is used, the structure is shared during the orientation to the first reading. (The new book component.)

	E. Identify the structures in drama (e.g., dialogue, story enactment, acts, scenes).
	E. Recognize the structures in drama including story, acts and scenes.
	E. If drama is used the structure is introduced during the orientation. The format is discussed as the child reads the text. (The new book component.)

	F. Read and respond to nonfiction and fiction including poetry and drama.
	F. Read and comprehend both nonfiction and fiction.
	F. Children read a variety of nonfiction and/or fiction text in each lesson. They respond to the texts read orally and in writing. (The new book component.)


	1.4 TYPES OF WRITING

	Grade 3 Standard
	Early Childhood Learning Continuum Indicators
	Reading Recovery(

	
	
	

	A. Write narrative pieces (e.g., stories, poems and plays).

· Include detailed descriptions of people, places, and things.

· Use relevant illustrations.

· Include literary elements (Standard 1.3.3.B)
	A. Write narrative pieces including stories and poems.

· Include basic descriptions of people, places and things in writing.

· Use illustrations to accompany writing.

· Include plot elements in writing.
	A. Children write self-composed narrative pieces about life experiences or styles learned from familiar texts. Children write variations of texts they have read. Children write about connections between texts read and their own lives. (The writing component.)

· Children are taught to include descriptions of people, places and things in writing. Teachers teach and demonstrate how authors describe people, places and things in familiar stories. (The familiar reading component.) Teachers connect this learning to children’s daily writing. (The writing component.)

· Children draw illustrations to accompany writing when teachers determine it is beneficial to the child’s understanding of the writing process. (The writing component.)

· Children write simple stories everyday. They may write a story over several days including plot elements. (The writing component.)

	B. Write informational pieces (e.g., descriptions, letters, reports, and instructions) using illustrations when relevant.
	B. Write an informational paragraph about a specific topic (e.g., letters, reports, descriptions, instructions) using illustrations when relevant.
	B. Children write informational passages connected to texts read or specific interests. They communicate big ideas by writing facts, details and information about a topic. Recipes, instructions and letters are also composed and written by the children.   They write letters to authors or other important individuals asking questions, sending messages or sharing information. (The writing component.)

	C. Write an opinion and support it with facts.
	C. State an opinion and support it with facts.
	C. Children compose and write opinions based on important issues in their lives or events that occur in stories. Children support their opinions with facts from their experiences or information learned while reading with their teacher. They are taught to connect ideas that make sense and support their issue. (The writing component.)


	1.5 QUALITY OF WRITING

	Grade 3 Standard
	Early Childhood Learning Continuum Indicators
	Reading Recovery(

	
	
	

	A. Write with a sharp, distinct focus identifying topic, task and audience.
	A. Group related ideas to write with a consistent focus.
	A. Children write stories with a consistent focus that is important to the child. Teachers determine each child’s interests to design an individualized program that reflects the child’s writing strengths and interests. (The writing component.)

	B. Write using well-developed content appropriate for the topic.

· Gather and organize information.

· Write a series of related sentences with one central idea.

· Incorporate details relevant and appropriate to the topic.
	B. Expand ideas to write paragraphs using content appropriate for the topic.

· Gather information and determine organizational format.

· Write a series of related sentences with one central idea.

· Refine and expand details appropriate to the topic using short paragraphs.
	B. Children write stories over several lessons to expand ideas to write paragraphs. (The writing component.)

· Children orally organize information when discussing their story with the teacher. Children continue their discussion after rereading their writing to ensure organization of ideas. The teacher and child negotiate the message and organization during these discussions. (The writing component.)

· Children write multiple sentences during one lesson or over several lessons that are related to one central idea. Children are taught to reread the previous writing to ensure the ideas make sense and are syntactically correct. (The writing component.)

· Children expand ideas by writing additional sentences to create short paragraphs. Teachers may have children continue writing a story over several lessons. (The writing component.)

	C. Write with controlled and/or subtle organization.

· Sustain a logical order.

· Include a recognizable, beginning, middle, and end.
	C. Use transition words to write an organized paragraph. 

· Write a sequence of events in logical order using key words (e.g., first, next, then, finally, cause-effect, if-then).

· Include a beginning, middle, and end when writing paragraphs.
	C. Children retell life events and story events when writing during their lesson.  Teachers and children discuss how to use transition words to organize the written paragraph. Children and teachers write an organized idea or explain several ideas after orally negotiating the message. (The writing component.)

· Children and teachers orally negotiate a logical order of ideas. Children write their ideas using key words that reflect the order of events. Children reread their written ideas to determine if a logical order exists. They are taught to self-monitor as they read their written text. (The writing component.)

· Children write stories of greater length as they gain writing skills in their daily lessons. Teachers make decisions to extend the writing over several lessons so the child’s writing includes a beginning, middle and end. The teacher and child discuss and determine which stories should be continued to include additional ideas and are of greater interest to the child and his audience. (The writing component.)

	D. Write with an awareness of the stylistic aspects of composition.

· Use sentences of differing lengths and complexities.

· Use descriptive words and action verbs.
	D. Use a variety of words and sentence structures to create consistent writer’s voice and tone. 

· Use sentences of differing length and type.

· Write short paragraphs containing descriptive words and verbs in context.
	D. Children write using known speaking vocabulary, precise words, newly learned words from stories read and newly learned words from books heard. Teachers help children to orally compose stories using more precise words that parallel the structures and complexities of text the child is reading. (The familiar reading and the writing component.)

· Children negotiate their message with the teacher. Children orally compose and write using a variety of sentence structures and lengths. Teachers support this by monitoring student progress in writing, previously written stories, and student interests. (The writing component.)

· Children write sentences and eventually short paragraphs using some descriptive words and action words in context. Children are taught to anticipate these words in reading and how they make written stories more interesting. (The familiar reading, the new book, and the writing components.)

	E. Revise writing to improve detail and order by identifying missing information and determining whether ideas follow logically.
	E. Revise writing to improve detail and sequential order.
	E. Children reread their writing to revise and edit. Teachers model, demonstrate and support children with appropriate revisions. (The writing component.)

	F. Edit writing using the conventions of language.

· Spell common, frequently used words correctly.

· Use capital letters correctly (first word in sentences, proper nouns, pronoun I).

· Punctuate correctly (period, exclamation point, question mark, commas in a series).

· Use nouns, pronouns, verbs and adjectives in writing.

· Use complete sentences (simple, compound, declarative, interrogative, exclamatory and imperative).
	F. Edit writing using grammar, punctuation, spelling and sentence formation.

· Spell most common, frequently used words correctly.

· Capitalize proper nouns.

· Use proper end punctuation and commas.

· Use nouns, pronouns, verbs and adjectives in writing.

· Use complete, simple, declarative, interrogative, exclamatory and imperative sentences in writing.
	F. Children practice correct spelling of high frequency words on the practice page in their writing book and on the chalkboard. Children also use an effective sound analysis technique known as Elkonin boxes to write new words. As children progress in their learning they use letter boxes as another efficient spelling strategy to write new words. Teachers demonstrate, explain and support children in these processes. Teachers make expert decisions on which technique to use to most effectively strengthen the child’s writing skills. (The fluent writing and the writing component.)

· Children write the high frequency words during several parts of the lesson. Children practice writing commonly used words quickly so that accuracy becomes secure. (The fluent writing component.) Children practice making high frequency words using magnetic letters. (The letter identification and making and breaking component.). Children write many high frequency words on the practice page to help them become automatic in writing. (The writing component.)  A weekly writing vocabulary report is completed by the teacher to record essential commonly used words the children have mastered.

· Children are taught to capitalize proper nouns and I when writing their stories. Teachers make connections to proper nouns the children know to ensure understanding.  The teacher demonstrates and discusses the use of proper capitalization. (The writing component.)

· Children write using proper end punctuation. (The writing component.) Children are shown the connection between proper punctuation in printed text and how they need to punctuate their own stories. (The familiar reading component.)
· Children use a variety of word choice during their daily writing. Children write using nouns, pronouns, verbs and adjectives. The teacher uses effective techniques for the ongoing development of vocabulary acquisition in spoken and written language. (The writing component.)

· Children write sentences daily that may include declarative, simple, imperative, exclamatory and interrogative. (The writing component.)

	G. Present and/or defend written work for publication when appropriate.
	G. Present and defend written work.
	G. Children reread their written story orally to a Reading Recovery teacher on a daily basis. They also reassemble their cut-up story and read their story to their parents each evening as reinforcement of both writing and reading that they did in their daily lesson. (The writing and the cut-up story components.)


	1.6 SPEAKING AND LISTENING

	Grade 3 Standard
	Early Childhood Learning Continuum Indicators
	Reading Recovery(

	
	
	

	A. Listen to others.

· Ask questions as an aid to understanding.

· Distinguish fact from opinion.
	A. Listen to others in order to respond appropriately to questions, directions, and situations.

· Ask questions to obtain clarifying information and check understanding.

· Identify and differentiate between facts and opinions.
	A. Children interact with the teacher listening and responding to language used as a scaffold in instruction and application, and as a means to assess and confirm understanding. (The familiar reading, second reading of the new book, the letter identification and making and breaking, the writing a story, the hearing and recording sounds in words, the cut-up story, the introduction to the new book, and the new book components of  the lesson.)

· Children are encouraged to ask questions during the lesson to clarify and check understanding. (The familiar reading, second reading of the new book, the letter identification and making and breaking, the writing a story, the hearing and recording sounds in words, the cut-up story, the introduction to the new book, and the new book components of the lesson.)

· Children may be taught to identify and differentiate between facts and opinions as needed. (The writing a story, the introduction to the new book, and the new book components of the lesson.)

	B. Listen to a selection of literature (fiction and/or nonfiction).

· Relate it to similar experiences.

· Predict what will happen next.

· Retell a story in chronological order.

· Recognize character and tone. 

· Identify and define new words and concepts.
	B. Listen to a selection of literature (fiction and/or nonfiction).

· Listen to a selection and connect similar experiences to real life events.

· Make reasonable predictions about what will happen next.

· State the chronological order of a story.

· Distinguish between character and tone in spoken information.

· Listen in order to apply new words and concepts.
	B. Children are introduced to and read many texts, both fiction and nonfiction. (The introduction to the new book, and the new book components of the lesson.)

· Children are introduced to and read texts and connect the experiences in the books to their own experiences. (The introduction to the new book, and the new book components of the lesson.)

· Children are introduced to and read texts and predict events in the story. (The introduction to the new book, and the new book components of the lesson.)

· Children may discuss the chronological order of a story with the teacher. (The new book, the second reading of the new book, and the familiar reading components of the lesson.)

· Children may be introduced to character and tone as they are introduced to and read the new book. (The introduction to the new book and the new book components of the lesson.)

· Children are introduced to and apply new words and concepts contained in the new book. (The introduction to the new book and the new book components of the lesson.)

	C. Speak using skills appropriate to formal speech situations.

· Use appropriate volume.

· Pronounce most words accurately.

· Pace speech so it is understandable.

· Demonstrate an awareness of audience.
	C. Use correct vocabulary and word usage when speaking.

· Use volume appropriate for setting.

· Pronounce two and three syllable words correctly.

· Use appropriate pace.

· Interpret and respond appropriately to expressions, gestures and body language cues from the audience.
	C. Children participate in conversations with the teacher where correct vocabulary and word usage for oral and written language may be modeled. (The writing a story and introduction to the new book components of the lesson.)

· Children use volume appropriate for a one-on-one tutoring session in their school’s particular setting. (The familiar reading, second reading of the new book, the letter identification and making and breaking, the writing a story, the hearing and recording sounds in words, the cut-up story, the introduction to the new book, and the new book components of the lesson.)

· Children are introduced to many new words in reading texts and in making new words. The correct pronunciation is modeled and taught. (The letter identification and making and breaking, and the introduction to the new book components of the lesson.)

· Children are taught to talk and read at an appropriate pace. (The familiar reading, second reading of the new book, the writing a story, the cut-up story, the introduction to the new book, and the new book components of the lesson.)

· Children interpret and respond appropriately to the teacher’s expression, gestures and body language. (All lesson components.)

	D. Contribute to discussions.

· Ask relevant questions.

· Respond with appropriate information or opinions to questions asked.

· Listen to and acknowledge the contributions of others.

· Display appropriate turn-taking behaviors.
	D. Recount experiences or present stories on a specified topic.

· Ask related questions for clarification and understanding.

· Respond with related information or opinions to questions asked.

· Listen to the contributions of others.

· Display appropriate turn-taking behaviors.
	D. Children are encouraged to discuss experiences and stories on specific topics before writing and reading. (The writing a story, and the introduction to the new book components of the lesson.)

· Children are encouraged to monitor their understanding and ask questions for clarification and understanding.  (The familiar reading, second reading of the new book, the letter identification and making and breaking, the writing a story, the hearing and recording sounds in words, the cut-up story, the introduction to the new book, and the new book components of the lesson.)

· Children interact with the teacher in conversations and respond with related information or opinions. (The familiar reading, second reading of the new book, the letter identification and making and breaking, the writing a story, the hearing and recording sounds in words, the cut-up story, the introduction to the new book, and the new book components of the lesson.)

· Children listen to and interact with the teacher in conversations. (The familiar reading, second reading of the new book, the letter identification and making and breaking, the writing a story, the hearing and recording sounds in words, the cut-up story, the introduction to the new book, and the new book components of the lesson.)

· Children interact with the teacher in conversations and demonstrate appropriate turn-taking behaviors. (The familiar reading, second reading of the new book, the letter identification and making and breaking, the writing a story, the hearing and recording sounds in words, the cut-up story, the introduction to the new book, and the new book components of the lesson.)

	E. Participate in small and large group discussions and presentations.

· Participate in everyday conversation.

· Present oral readings.

· Deliver short reports (e.g., Show-and-Tell, field trip summary).

· Conduct short interviews.

· Give simple directions and simple explanations.

· Report an emergency.


	E. Participate in small and large group discussions.

· Participate in everyday conversation by turn-taking, initiating sentences and asking questions.

· Deliver brief recitations and oral presentations.

· Deliver a short report on a topic with supportive facts and detail.

· Record information obtained from other people.

· Sequence steps in an activity, event, or situation.

· Report an emergency to appropriate adults or agency and give identifying information.
	E. Does not apply to Reading Recovery – a one-on-one intervention.

· Children interact with the teacher in conversations by turn-taking, initiating sentences and asking questions. (The familiar reading, second reading of the new book, the letter identification and making and breaking, the writing a story, the hearing and recording sounds in words, the cut-up story, the introduction to the new book, and the new book components of the lesson.)

· Does not apply to Reading Recovery – a one-on-one intervention.

· Does not apply to Reading Recovery – a one-on-one intervention.

· Does not apply to Reading Recovery – a one-on-one intervention.

· Does not apply to Reading Recovery – a one-on-one intervention.

· Does not apply to Reading Recovery – a one-on-one intervention.

	F. Use media for learning purposes.

· Explain the importance of television, radio, film, and Internet in the lives of people.

· Explain how advertising sells products.

· Show or explain what was learned.
	F. Use electronic media for learning purposes, such as generating a journal or story.

· Identify the role of different forms of media (e. g., television, radio, film, and internet).

· Distinguish between advertisements and informational pieces.

· Identify what was learned through media in specific subjects.
	F. Does not apply to Reading Recovery.




	1.7 CHARACTERISTICS AND FUNCTIONS OF THE ENGLISH LANGUAGE

	Grade 3 Standard
	Early Childhood Learning Continuum Indicators
	Reading Recovery(

	
	
	

	G. Identify words from other languages that are commonly used English words.


	G. Recognize that some words from other languages are commonly used English words.


	B. Children are introduced to new books and reread familiar books that may contain commonly used English words from other languages. Children may also compose and write stories that contain commonly used English words from other languages. The teacher can decide to point out that those words have origins in different languages. (The familiar reading, second reading of the new book, the writing a story, the introduction to the new book, and the new book components of  the lesson.)

	· Identify variations in the dialogues of literary characters and relate them to differences in occupation or geographic location. 
	· Identify variations in the dialogues of literary characters and relate them to various settings.
	C. Children are introduced to and read many texts, some of which may contain variations in the dialogues of characters due to various settings. The teacher may explain the relationship of the dialogue variations to the children. (The introduction to the new book, and the new book components of the lesson.)


	1.8 RESEARCH

	Grade 3 Standard
	Early Childhood Learning Continuum Indicators
	Reading Recovery(

	
	
	

	H. Select a topic for research.


	H. Differentiate between topics that can and cannot be researched.
	C. Does not apply to Reading Recovery.

	· Locate information using appropriate sources and strategies. 

· Locate resources for a particular task (e.g., newspapers, dictionary.

· Select sources (e.g., dictionaries, encyclopedias, interviews to write a family history, observations and electronic media).

· Use table of contents, key words and guide words.

· Use traditional and electronic search tools.

· Organize and present the main ideas from the research.

· Take notes from sources using a structured format.

· Summarize, orally or in writing, the main ideas.
	· Locate information using table of contents and headers.

· Understand the purposes of various resources (e.g., dictionary, newspapers, magazines, encyclopedias, electronic media).

· Select sources to gather and organize information around an outline (e.g., dictionaries, encyclopedias, observations and electronic media).

· Use picture clues, key words and headings to locate information.

· Search word wall, lists, books and teacher-categorized databases to obtain information.

· Gather important information related to the main idea.

· Take notes using key words and pictures from structured information.

· Summarize main ideas orally form key facts and concepts
	D. Children are introduced to and read many texts, which may include beginning chapter books and non-fiction texts. The teacher may explain how to locate information using a table of contents and headers. (The introduction to the new book, the new book, second reading of the new book and familiar reading components of the lesson.)

· Does not apply to Reading Recovery.

· Does not apply to Reading Recovery.

· Children are introduced to and read many texts, which may include texts with key words and headings. The teacher may explain how to locate information using key words and headings. (The introduction to the new book, the new book, second reading of the new book and familiar reading components of the lesson.)

· Does not apply to Reading Recovery.

· Does not apply to Reading Recovery.

· Does not apply to Reading Recovery.

· Children may summarize ideas orally from key facts and concepts. (The new book, second reading of the new book, familiar reading, and writing a story components of the lesson.)
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